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Abstract  

This research focused on investigating the competence and performance 
in English as a foreign language (EFL) of Chadian students in the English 
and Bilingual section of the Department of English and foreign languages 
(Anglais et Langues Etrangeres), in the Faculty of Letters and Social 
Sciences in the University of Douala in Cameroon. With the prominence of 
English in different spheres in recent years, it serves as pathway to jobs 
and other developments so it sells high. This has caused many Chadian 
students to move into neighbouring Cameroon to further their education in 
English language studies. While in Chad, these students studied mainly in 
French but came to further their studies in English language in the 
University of Douala. These students tend to be successful and obtain 
certificates but their output is a call for concern. We sought to investigate 
their competence and performance and the coping strategies that 
surround it. Using the mixed method, data was collected from 20 Chadian 
students of level three English and Bilingual letters which is a mixed class, 
and it was done using observation, semi structured interview and tasks. 
The data was analyzed statistically, based on the frameworks of Selinker’s 
(1972), Interlanguage theory and Schumann’s (1986), Acculturation 
theory. A synoptic analysis of the data gave a result of 48% for the dual 
concepts of their competence and performance.  

Key words: Competence, Performance, EFL, Chadian students, University 
of Douala. 

1. Introduction 

This paper examines the competence and performance in English as 
a foreign language (EFL) by Chadian students studying English in the 
section of English and Bilingual letters in the Department of English and 
foreign languages (Anglais et Langues Etrangeres: ANLE), in the Faculty of 
Letters and Social Sciences (FLSS) in the University of Douala in 
Cameroon. Students of English and Bilingual sections in this department 
receive lectures together in the same learning space so it is a mixed class. 
Cameroon is a neighbouring country to Chad, it is an official bilingual 
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country, having English and French as official languages, about 280 
indigenous languages and lingua francas like Pidgin English, and fufulde, 
Eberhard, et al (2022). Chad on its part is a francophone country thus 
French as a language of education is necessary for immediate functions 
with the society. It is characterized by great linguistic diversity, the 
colloquial Chadian Arabic which is widely used as a lingua franca by about 
50%, and widely used in business, Roberts (2005). It also has about 120 
to 140 indigenous national languages variedly distributed across the 
different regions of the country, (Ethnologue 2024). Considering the 
prominence of English Language in many spheres today (like in 
international relations, communication, trade, education, intercultural 
issues, job opportunities), Chadians see the need for studying English. 
Noticing therefore that English could bring more access to specific 
development like finding lucrative jobs with oil companies in the south of 
Chad, English as an EFL tends to sell high here, Anderson (2008). 
Moreover, English is described as a language of development and as 
development for reasons like: language choice within Education and its 
impact on the different societal class; indicative of the distinct ways in 
which language touches development in a country. Anderson (2008), 
terms this as rush for English developmental “expectations” due to the 
exploitation of oil in Chad. Taking from Safotso and Tao (2024), since the 
21st century, Chadian learners have developed a strong interest in English, 
which they also see as a developmental tool. They add that in Cameroon, 
the Universities of Maroua, Yaounde 1 and Dschang have become the best 
destinations of Chadians seeking registration into a first degree, masters, 
or PhD program in English. In this study, we include the University of 
Douala to the mentioned lot.  

 In Chad, despite the government’s efforts to boost the education 
level, its overall still remains low throughout the country due to factors 
like war, limited number of schools and many other problems which have 
hindered the development of Chadian education, (Djimrassem, 2015; 
Safotso and Ndoubangar, 2018). More so, there is also the muslims’ 
preference for koranic schools wherein they teach students more to read 
Arabic and recite koranic verses. Inferring from this preceding point, we 
see a problem of competence and performance in EFL when it comes to 
their studies at university level because these learners are already used to 
the reading and reciting habit so they get knowledge stocked and recite it 
but with little understanding of the subject. This could be a possible 
reason for their being successful in exams, but having problems at the 
level of understanding the knowledge which they prove to be successful 
in. As a result of this, building up their competence and performance 
becomes a problem. 

Based on the researcher’s experience in the teaching of these EFL 
learners and the fact that many of these EFL learners graduate 
successfully but their output in English remains poor in both their written 
and spoken productions, we ask the following questions: What are the 
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attitudes of Chadian learners of EFL in the English and Bilingual section of 
the Department of ANLE in the University of Douala? What factors may 
influence the competence and performance of these EFL learners? What 
are their possible coping strategies in their EFL learning process? How is 
the performance of these EFL learners vis a vis their competence? These 
research questions may help in enhancing the checking of the 
complexities that may exist in building the competence and performance 
of these EFL learners. It may also enable these learners to reinforce 
strategies to meet up with their various learning needs and improve their 
outcomes.   

2. Literature Related to the study and Theoretical 
framework  

To lay a groundwork for this research, literature on issues related to the 
study is reviewed, and the theoretical framework is discussed. Concerning 
the literature, we look at competence which is a key concept in this 
research. Competence, is the ability or proficiency of doing something. 
This entails learning and building up knowledge or skills in something or in 
a given domain like in English language. Chomsky (1965), talks about 
language competence, referring to it as the learner’s innate ability to 
generate and understand an infinite number of sentences in a language. 
He emphasizes here that competence is instigated by the mental capacity 
of a speaker to generate and comprehend a language, adding that it is 
backed by the rules and structures governing that language and the 
unconscious acquisition of knowledge of that language. He is interested in 
the concept of universal grammar, and the theory of mentalism wherein 
the learner’s input is poorer yet it generates a richer output in a language.  

As for performance, is the act of carrying out, exercising, putting 
into practice or exhibiting one’s competence in a given domain. Language 
performance then refers to the use, display or exhibition of one’s 
competence in a language accurately. Chomsky (1965), refers to 
performance as how well a person uses or puts into effective use what 
they have acquired or built as competence, otherwise stated as the 
observable realization of the knowledge acquired. Chomsky (1965), 
further states that there is a complex yet distinct relationship between 
these dual concepts of competence and performance in that while the 
former portrays the learner’s knowledge of the language rules and 
convention, the latter indicates the learner’s ability to execute this 
knowledge in real life situations, (Hymes, 1972; Ellis, 2008). Moreover, he 
continues that this distinction lies between our knowledge of language and 
how we put that knowledge to use.  

In Collins (2007), he distances his claims of competence and 
performance somehow from Chomsky’s. He argues that a theory of 
competence is not a reconstruction of our intuitive idea of linguistic agent; 
on the contrary, much of what goes into that notion will be abandoned 
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just as theories in every domain of science dispense with aspects of 
intuitive conceptions of the phenomena at issue. Collins (2007), adds that 
there is no obligation to reconstruction of ‘knowledge of language 
relation’; he gives an example of an alternative procedure of initially 
attempting to accommodate all factors that might contribute to extant 
language acquisition; talking about all the virtues of doing celestial 
mechanics by holding a video camera up at the night sky. Inferring from 
this, we understand that the camera, in spite of its good quality and 
competence or ability to video tape, cannot be really performant at that 
given moment at night. This however is not to mean that it is poor quality 
but a matter of context, also meaning that it is not in every situation that 
competence may match performance. He further adds that creativity may 
go with performance and in that case competence or that knowledge 
acquired may be out of question.    

Sausure (2007), in like manner of competence and performance, 
talks of the dual concepts of ‘langue et parole’ wherein he argues that 
while ‘langue’ deals with a system, structures and rules governing a 
language, ‘parole’ depends on the individual, concrete instances of the 
realization of the ‘langue’, otherwise put as language use in written, oral 
or other practical contexts.  

According to Tahir (2019), there is an important link between 
linguistic competence and personal competence. He relates personal 
competence to performance in different fields through linguistic 
competence. Although he focuses on teachers (whereas we focus here on 
learners), he is interested in continuous building or refreshing of the 
already acquired skills or knowledge through research or practice, 
meaning that for one’s performance to be effective, one needs to 
continuously trigger their competence.   

Linking the above points on competence and performance, we see 
that they converge with the case in this study as many of these learners 
do actually pass exams, showing that they are competent but their 
success seems to be far above their understanding and or putting this 
language into effective use, seeing their spoken and written production 
and it is a problem.   

Foreign language learning is another concept concerned in this 
study. It refers to the learning of another language which is not the 
learner’s native language, first language, or initial language of instruction. 
To discuss this concept of foreign language, it would be necessary to 
mention the first language and second. To Troike (2006), first language is 
that language which is acquired during childhood, that which is 
unconsciously acquired and done as part of growing up among those who 
speak them. The first language (L1) generally is often used simultaneously 
for native language, primary language or mother tongue. Second 
language acquisition (SLA) according to Ellis (2003), refers to the way in 
which people learn a language which is neither their mother tongue nor 
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their L1, and it can be done within the confines of a classroom or outside 
the classroom; this equally means that it can be tutored or naturally 
acquired. Talking about foreign language, Troike (2006), states that it is 
one which is not widely used in the learner’s immediate social context, 
which might be used for future travel or other cross- cultural 
communication situations or studied as a curricular requirement or 
elective in school but with no immediate practical application. All the 
same, whether second or foreign language, the learning and success of it 
is backed by reasons of motivation, which are either instrumental or 
integrative, (Gardner and Lambert,1973; Schumann,1986; Spolsky, 1988; 
Fishman, 1972; Cummins,1994; Dornyei, 2001; Masgoret and Gardner 
2003). The ideas of these scholars converge with the reasons and learning 
of English as foreign language by the Chadian students in this study. 

Another issue related to this study is multilingualism: having to deal 
with EFL, having French as their official language of instruction, and 
considering their other local languages makes it necessary to discuss the 
aspect of multilingualism in this research. Multilingualism is the ability of 
speaking many languages by an individual or a group of people or the 
presence of many languages in a given society. In Malmkjaer (2002), 
multilingualism serves as an umbrella term for the many people who have 
varying degrees of proficiency in three or more languages. Spolsky 
(2004), refers to multilingualism in a society as one in which a number of 
languages are used and its pluralingualism; referring to the usually 
differentiated skills in several languages of an individual member of such a 
community. He adds that a society may be multilingual; also implying 
pluralism yet every linguistic community wants to preserve its identity and 
may even want to push it ahead to be superior and imposing to the 
others. This idea about multilingualism ties in with Todd (2008), who 
states that a language, for instance, English, may contribute to but would 
also take away from the communities concerned linguistically; this could 
owe to the fact that many families today do have English, not only as 
second but also as first language and have their own indigenous language 
just as a matter of mere root identity whereas it should have rather been 
their first. Todd (ibid) draws attention to the fact that multilingualism is 
easy to define but difficult to classify precisely as every multilingual region 
in the world is like every single speaker; unique. She further states that a 
language would rather gain more grounds and recognition depending on 
the motivative reason to learn that language. Based on these arguments 
on multilingualism, we realise here that with such multilinguistic situation, 
languages come in contact, the interlanguage aspect, language 
interference, language choice, code mixing and code switching are 
witnessed. There is no doubt that such situation plays on the competence 
and performance of the Chadian learners in this study, as they set out to 
learn English as a foreign language at a higher educational level.  

Language attitude is another issue related to this research. To Baker 
(2006), language attitude is a complex construct which may be positive or 
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negative feelings attached to a language situation, affected by experience 
and can be demonstrated through actual behaviour. Baker (ibid) adds that 
it could be how people treat a language in relation to their own language 
or another language. In addition to language attitudes, taking from Ngwa 
and Mforteh (2021), deviations from the standard in a language may be 
executed or witnessed. This may be minimized by some participants in the 
context of discourse who are rather more focused on the message 
obtained, but it may also bring in mockery to the speakers by other 
listeners who do not even have their own mastery; this is what is obtained 
in some classrooms. A result of this is that the speakers feel ridiculed and 
though they do have the will to use the language, they feel discouraged to 
continue in the practical mode, which in this study is referred to as 
performance of their competence.  

Language planning and language policy are other important aspects 
related to this research so we consider their literature. To Spolsky (2004), 
language policy is an issue of critical importance in the world; it borders 
around ideas of correctness, language death and the efforts to preserve 
endangered languages as language of education, and as a human and civil 
right. Muhlhausler (2005), stresses on maintaining maximum diversity of 
languages and identifying ecological factors that sustain linguistic 
diversity, emphasizing on community involvement over specialist 
management. Similarly, it is stated that language planning and language 
policy are a purposeful effort to influence the function, structure or 
acquisition of a language within a given speech community and she 
emphasizes the importance of linguistic diversity, protection and 
maintenance in opposition to a monolingual global world. Further more, 
Fasse and Mpoche (2023), on language policy and language planning 
argue that they are two interrelated terms that are both top-down, 
involving deliberate and organized efforts to solve language problems, 
which very often have a social, political and/or economic orientation. They 
add that both aspects have same objects (language and people); they all 
happen mostly in the same sociolinguistic contexts, and usually have the 
same outcome(s) like societal/individual bi-multilingualism, and language 
maintenance. Linking the points discussed here to the EFL learners in this 
research, one expects to find out substantial cases of competence and 
performance, backed by the language planning and policy, and motivation 
for the betterment of both the individual and their society. This is more so 
as they need to learn the EFL as a pathway to acquiring jobs and for the 
development of their own society.  

The next point discussed in this research is the theoretical 
framework. Two theoretical frameworks are considered suitable for this 
study. They are: Selinker’s theory of interlanguage (1972), and 
Schumann’s theory of acculturation (1976). Selinker’s theory of 
interlanguage (1972), is composed of two ideas: inter and language; this 
refers to the learner’s system at a single point in time and the range of 
inter locking system that characterizes the learner’s development over 
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time. In this concept, Selinker refers to the linguistic system that emerges 
when a learner of a second language attempts to express meaning in that 
language. The system is often influenced by factors like the learner’s 
native language (L1) and the target language. The learner’s interlanguage 
is therefore characterized by its own rules, patterns and structures which 
may differ from both the first and the second language. It is therefore 
concluded that the learner’s inter language is a unique linguistic system as 
he looks for strategies to cope in learning and communicating in the target 
language. The learners in this research are not any distant from these 
arguments as they come in from Chad with a complex linguistic repertoire 
to face another more complex linguistic situation in Cameroon, striving to 
meet up with the dual responsibility of building their competence in 
English as a foreign language and being performant in the language. An 
example of transfer here is the case of false cognates wherein a learner 
says ‘I have a problem with my notes,’ whereas he is referring to ‘I have a 
problem with my marks.’ We realise here that ‘note’ is both an English and 
a French word but it does not mean the same thing here yet it is wrongly 
used to serve the same purpose, all because of language transfer.   

Schumann’s (1976), acculturation theory, also known as the 
acculturation model is another theoretical framework used in this study.  
In the acculturation model, Schumann bases his thoughts on two sets of 
factors: the social and the psychological factors. In type one, the learner 
becomes socially integrated, developing social contacts with L2 speakers 
who provide him with input for integrative and or instrumental 
motivational purposes.  All the same, he continues to retain the life style 
and values of his native culture. In type two, the learner develops social 
contact in the target culture and also moves towards adopting the life 
style and values of the target language groups. He further states that the 
degree to which the L2 learners acculturate themselves towards the 
culture of a target language group generally depends on the social and 
psychological distance that an L2 learner is having in the course of his 
learning the target language. In addition, discussing second language 
acquisition in a multilingual and multicultural context, Schumann (ibid) 
bases his interest on ‘why another language?’ The acculturation theory 
linguistically befits this research in that one cannot talk of learning an L2 
without having the first and learning a second language means learning a 
second culture since language and culture are intermittently related. It is 
evident that as the target population of this study strives to acquaint 
themselves in English as the foreign language and in acquiring knowledge 
through this same language, they for sure get acculturated even though 
they surely still preserve a good degree of their initial culture.  

 The choice of these theories as suitable framework here is because 
they share some similar focal points related to the research like the 
influence of L1 and culture in shaping their language acquisition process 
and the importance of linguistic cultural integration. There are as well the 
social and cognitive factors which deal with the cognitive process of 
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acquisition and the emphasis on social and psychological factors, and the 
issue of variability and context wherein, both theories acknowledge that 
language acquisition is influenced by the learner’s context and 
environment besides others.                                  

3. Methodology    

The method of collection and analyses of data are discussed here. To 
collect data for this study, the survey research design was used by 
targeting, questioning and analyzing samples from the target population, 
with the aim of obtaining factual information and generalizable results for 
this population of interest. The mixed method was used, that is, the 
qualitative and quantitative methods. Using this method thus, provision 
was made for semi structured interview (containing specific open-ended 
questions), classroom observation, designed tasks, group work discussion 
and presentations with orientated topics of discourse and statistical 
control of semester result slips. This method enabled us collect data to 
check their competence and performance in English language. The ANLE 
Department of the FLSS harbours five other departments which we 
generally term sections. These are: English, English/French (Bilingual), 
German, Spanish, and Italian sections. The sections of English and 
Bilingual letters are mixed so the students receive lectures in the same 
classroom and may only separate for some specialty courses. In this level 
3 class, there were 25 Chadian students: 7 (all boys) in English and 18 
(17 boys, 1 girl) in Bilingual; 5 students were not regular because they 
were repeating just some few courses so we worked with 20 Chadian 
students. 

 4. Data Analysis and Results 

After collecting the data, we moved on to its analyses in a bid to examine 
and get their competence and performance. To analyse, we considered 
the following points: their pre knowledge of EFL before enrolling in this 
university, their attitude towards English language, linguistic competence 
and related issues, tasks, group work discussion, language choice, 
evaluation of result slip, their coping strategies, and synopsis of the 
analysis.     

4.1. Students’ Pre Knowledge of English before Enrolling in the 
University of Douala 

We sought to know if the Chadian EFL learners had a pre knowledge of 
English before enrolling in the University of Douala. The following 
questions enabled the data: ‘did you study English before coming to enrol 
here? did you have English as language of instruction, and did you obtain 
GCE or BACC before coming to enrol in this University?’ We got the 
different frequencies of responses as seen in table 1 below.    
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 Questions on Students’ Pre Knowledge of 
English before Enrolling in the University of 
Douala 

Frequency 
of 
Responses 
/20 

% 

1- To enrol into university, I obtained GCE 
Advanced/Level 

0 0 

2- To enrol into university, I obtained 
BACCALAUREAT 

20 100 

3-I wrote an entrance exam into this faculty of the 
University of Douala  

0 0 

4- To enrol into this university my certificates were 
controlled for validity  

20 100 

5-I studied English language in school before coming 
to the university 

8 40 

6-I studied in English in school before coming to the 
university 

0 0 

7- I went to a language center and studied English 
before enrolling here   

4 20 

 Total frequency of positive response for 
English: 

52/140 37 

Table 1- Students’ Pre Knowledge of English before Enrolling in the 
University of Douala 

 

The entries in table 1 indicated that out of the 20, 0% wrote or had GCE 
while 100% had BACC as entrance certificate into the university, 
reinforcing the response of none of the students having studied in English 
as language of instruction at this point. Once more, none wrote any 
entrance examination in English upon enrolment but all 20 (100%) rather 
had their documents controlled for validity. This is an indication that if 
there were some pre proficiency testing, it would help diagnose the EFL 
learners’ proficiency so as to better prepare on how to build or ameliorate 
their competence. In addition, we got 8 (40%) students who responded 
that they had studied English as a subject in secondary school and 4 
(20%) students who had studied English in language centres before their 
enrolment. Summing all responses to get their pre knowledge of EFL gives 
an average total of 52/140 (37%) but precisely 30% (8+4= 12/40) for 
students who actually had a pre knowledge of EFL or had at least been 
exposed to EFL before their university enrolment.  

4.2. Students’ Attitudes towards English Language 

Checking the students’ attitudes towards English language was another 
concern which was deemed necessary as an aspect to help foster or 
impede their competence and performance in their studies. To determine 
their attitudes towards English language, it did not just suffice to say ‘yes 
I have a favourable attitude’ or ‘no I do not.’  A series of questions were 
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asked to arrive at these and the frequency of their responses was 
registered. These are presented and analysed in table 2.   

Questions on attitudes 
Frequency of 

responses: those 
who agreed/20 

% 

1-The decision to read English in the 
university was initially mine 

15 75 

2-English is taught but not practiced so 
more reasons for coming down to 
Cameroon where we have the opportunity 
for studying and practicing  

20 100 

3- I like English language  16 80 

4-I feel comfortable receiving lectures in 
English 

6 30 

5-English is important for my future 20 100 
6- I fear ridicule and I am unmotivated 
expressing myself in English when mates 
call us names like ‘babana,’ ‘waadjo…’ so I 
often switch to French but I like English  

2 10 

7- I usually speak English as language 
choice with other people out of school 

8 40 

Average total :  87/120 75 

Table 2- Students’ attitudes towards English language 

Considering the entries in table 2, we noticed that 15 (75%) of the 
students responded that the decision to read English in the university was 
initially theirs, 20 (100%) said they preferred studying English in 
Cameroon because in Chad, it is studied but hardly practiced, 16 (80%) 
said they liked English language and 6 (30%) responded that they felt 
comfortable receiving lessons in English. Furthermore, 20 (100%) 
confirmed that English was important for their future, 2(10%) said they 
feared ridicule and felt unmotivated expressing themselves in English 
especially when mates called them names so they often switched to 
French meanwhile 8 (40%) indicated that they spoke English as language 
choice with other people out of school. Summing up all the frequencies of 
responses gave an average total of 87/120 (75%) for positive attitude 
towards EFL.  

It is worth mentioning here that some may have favorable attitude 
towards a language in spite of the challenges they face in communicating 
in it or exploring knowledge in it; some may not have favourable attitude 
towards the language but do accommodate it because of its integrative or 
instrumental necessity, or developmental exploitation or tool, (Anderson, 
2008; Safotso and Tao, 2024). On the other hand, others could be 
performant in the language but do not have a favourable attitude and so 
on. We also found out that those who feared ridicule from other mates 
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and preferred French because they were mocked and were called names 
like ‘babana’ or ‘waadjo…’ did not feel comfortable speaking in English, not 
because they did not like but that they feared ridicule and easily switched 
to French thereby reducing chances of building their competences in 
English, which is in turn reflected in their low performance. 

 

4.3. Linguistic Competence and performance of the students  

The linguistic competence and performance of these Chadian EFL learners 
were examined by focusing on some grammatical aspects wherein data of 
some cases of language transfer, phonological production, classroom 
participation, oral and written tasks, language choice and other related 
aspects are presented and analyzed. 

4.3.1. Some Cases of Language Transfer 

Some cases of language transfer were noticed like in their lexical, 
adjectival and prepositional productions. Here, the expected English form 
to use is provided and the deviant form being transferred from or 
influenced by French language is also provided. Details are presented in 
table 3 below. 

Expected English form and frequency                 
/20 

% 
Deviant Form and 

frequency/20 
% 

     Lexical transfer from French 

1 I am 22 years old 

Marie is hungry 

4 20 I have 22 years old   

Marie has hungry 
16 80 

The use of false cognates  

2 I do not have a CA (test) mark 

We wrote the exams 

 4 20 I do not have a CA 
note 

We composed the 
exams 

16 80 

Transfer of possessive adjective and pronoun from French 

3 

 

Sadam is Amina’s brother so she is 
his sister 

This is my motor bike, it is new 

7 35 Sadam…so she is her 
sister 

This... motor bike, 
she is new  

13 65 

Syntactic transfer  (adjective) 

4 This is a red pen 8 4  This is a pen red  1 60 
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The university campus is vast 0 The campus 
university is vast 

2 

 

Preposition transfer from French 

5 I come from Chad 

My bag is in class 

6 3
0 

I come of Chad  

My bag is to class  

14 70 

      Average total                                             
29/100 

2
9 

                                              
71/100 

71 

Table 3- Cases of Language Transfer and Frequency of responses 

             Based on the entries in table 3, we came out with the following: 
4 learners out of 20 made use of the expected English version like ‘I am 
22 years,’ giving a frequency of (20 %) of proper use as opposed to 16 
out of the 20 (80 %) of the deviant form like: ‘I have 22 years,’ taking 
from the French use of the verb ‘to have’ as in ‘j’ai 22 ans,’ which 
evidently is borrowing word for word from French to English. 

                 For the use of false cognates, we got 4 (20 %) of the use of 
the proper expression against 16 (80 %) of the deviant form. We noticed 
that although some words like ‘note’ and ‘compose’ are both English 
words, ‘note’ as used in ‘I do not have a CA note’ is mistaken for ‘I do not 
have a CA mark’ and ‘compose’ as in ‘we composed the exams’ are poorly 
used here due to transfer or influence of the French meaning since they 
are also French words. It indicates therefore the use of the wrong words 
by the EFL learner to communicate the intended meaning of the word. 

             The next case of language transfer handled was how the 
possessive adjective form was used by the learners wherein instead of the 
possessive adjective referring to the grammatical subject of the sentence 
in English, it rather ties in with the grammatical object as in French. This 
suggests why, instead of saying ‘Amina is his sister,’ (since his here refers 
to the masculine gender), it is rather said ‘Amina is her sister’ because 
sister is feminine, even though the person whose sister is concerned here 
is a man. This is the same case with the pronoun ‘she’ used to refer to the 
motor bike (influenced by French) instead of ‘it’ used to refer to objects in 
English, for instance in table 3 above, instead of ‘this is my motor bike, it 
is new,’ we rather get ‘this is my motor bike, she is new.’ The frequency 
registered here is 7 (35 %) learners with the expected form in English and 
13 (65 %) learners with the case of language transfer. 

             Discussing the result of analysis on the syntactic transfer of the 
position of adjective used to describe a noun, we found out the following: 
unlike in English where the adjective comes before the noun; as in ‘red 
pen’ or ‘university campus,’ we noticed that the EFL learners applied the 
transfer mode from French as ‘pen red,’ ‘campus university,’ putting the 
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noun before the adjective. This gave us a frequency of 8 learners (40 %) 
of the appropriate form against 12 (60 %) cases of the deviant form. 

               Reading once more from table 3, the analysis on preposition 
transfer from French to English was noted as follows: the preposition ‘de / 
du’ in French may mean ‘from’ or ‘of ‘in English. This explains why these 
learners, in their struggle to communicate, do transfer the French form to 
English, for instance ‘je viens du Chad’ becomes ‘I come of Chad’ instead 
of ‘I come from Chad.’ For the results here, we registered a frequency 6 
(30%) for the expected use against 14 (70%) of the deviant form.  

              To get a total rate of language transfer in this research, we 
summed up all these analyses presented in table 3. This gave a total 
average frequency of 29 out of 100 (29%) for the application of regular or 
expected forms and 71 out of 100 (71%) of transfer cases or deviant 
forms. This result shows the low degree of competence manifested 
through poor performance.                  

4.3.2   Phonological Production of Some Sounds 

The phonological production of some sounds in English by the Chadian EFL 
learners of this study was another point of concern as we noticed some 
recurrent deviations in terms of pronunciation. Data at this point was 
enabled by observation, and by their oral presentation of given and guided 
topics of discussion in class among which was the topic of multilingualism. 
We noticed the omission of syllables in some words and deviance in 
pronunciation of some sounds and details of these are presented below in 
table 4.  

Syllable omission in some words that end in ‘ism’ 

 
Expected 

form 
Frequency/2

0 
% 

Deviant 
form 

frequenc
y /20 

% 

1 

Euphemism 

Multilingualis
m 

13 
6
5 

Eupheism 
Multilinguas

m 
7 

3
5 

Pronunciation of some words with /ᶴ/ sound, and /tᶴ/sound 

as /s/ 

2 

English /ᶴ/ 

Sure /tᶴ/ 

Chocolate 

6 
3
0 

Englis  /s/ 

Sure /s/ 

Socolate  
/s/ 

14 
7
0 

Pronunciation of words with: [th], the voiced sound /ð/, and [j] 
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/dʒ/, both as /z/ as in: 

3 

the boy/ð/ 

this book/ð/ 

major 
activity/dʒ/, 

7 
3
5 

ze boy/z/ 

ziz  book/z/ 

mazor 
activity/z/ 

13 
6
5 

 
Average 

total 
26/60 

4
3 

 34/60 
5
7 

Table 4 Phonological Production of Some Sounds 

Considering the data entries in table 4, we noticed that for learners who 
pronounced words ending in ‘ism’ correctly, we got a frequency of 13 on 
20 (65%) while 7 on 20, (35%) pronounced, omitting the syllable before 

‘ism’. Furthermore, while 6 (30%) pronounced the sounds /ᶴ/, /tᶴ/ 
appropriately, 14 (70%) pronounced them as /s/. We also registered 35% 
of students who pronounced words with [th], and [j] appropriately 
against13 (65%) of those who produced deviant form of both sounds, 
pronouncing the [th], and [j] sounds as /z/. A sum total of the various 
frequencies gives an average total of 34/60 (57%) of the deviant form 
over the regular production form of 26/60 (43%) in their performance. 

From the results of the phonological aspects analysed above, it is 
possible to consider the following: EFL learners from Chad may not only 
be influenced by French pronunciation but also by their other languages 
like the Chadian variety of Arabic language; this may suggest why in their 
spoken production, some words are stressed with a longer and higher 
intonation as in ‘Engliis’ for English. In addition, there is the merging of 
the syllable which precedes ‘ism’ in some words, while the syllable ‘ism’ 
itself is prolonged and is read as eupheiism instead of euphemism. We 

also noticed the drift from the /ᶴ/ and /tᶴ/ sounds to /s/ as in socolate 

instead of chocolate, and the recurrent /z/ for the voiced [th], producing 
[ze] instead of [the], and [j], producing [mazor] instead of [major]. All 
these deviant forms of pronunciation give a twist in the spoken production 
of these sounds in English language. At this, we see that it may impede 
smooth communication with other speakers, leading to a possible 
communication breakdown and it may also favour prejudice in interaction 
with other non Chadian speakers, so this necessitates speech 
accommodation (Giles and Coupland 1991). 

4.3.3 Classroom Participation and Language Choice: Oral Task  

Classroom participation in oral production was a task that was also used 
to examine the dual concepts of competence and performance of the EFL 
learners with focus on their language choice. They listened to a dialogue 
on studying in EFL and some questions were asked here to enable data 
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like: the challenges they faced studying English as foreign and for them to 
talk about their experience. Some responded in complete English, some 
mixed code of English and French, some responded completely in French 
and others stood up but did not respond at all. Table 5 below presents the 
details of their performance at this point. 

performance in the oral task Students 
/20 

% 

Those who responded in English  5 25 

Those who mixed code: English /French 12 60 

Those who responded in French 2 10 

Those who did not respond at all 1 5 

Table 5 Classroom participation and language choice: oral task 

Looking at the analyses in table 5, we noticed that in their performance in 
the oral task, those who responded completely in English were 5 out of 
20, giving 25%; 12 (60%) mixed code; 2(10%) responded in French while 
1 (5%) did not respond at all. This may come to reinforce the fact that 
some do not feel comfortable speaking out, for fear of incomprehension in 
a subject of discourse or of inaccuracies which tend to cause 
communication breakdown or mockery by the non Chadian speakers. 

4.3.4 Classroom Participation and Language Choice: Written Task  

In classroom participation, the written task was also instrumental in 
examining the dual concepts of competence and performance of these EFL 
learners. Just like in the oral task, the learners had to read a text and 
write down answers to questions. Table 6 below gives the details of their 
written competence at this point. 

performance in the written task Students 
/20 

% 

Those who wrote down answers in 
English  

11 55 

Those who mixed code (English /French) 
in writing  

7 35 

Those who wrote down answers in 
French 

2 10 

Those who did not write at all 0 0 

Table 6 Classroom participation and language choice: written task 
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 Based on the data on classroom participation in the written task in table 
6, those who responded completely in English were 11 out of 20, giving a 
score of 55%, followed by 7 (35%) for those who wrote using mixed code, 
2 (10%) for those who wrote down their responses in French and 0 (0%) 
for those who did not write down at all.  

 4.3.5 Group Work Discussion and Language Choice  

Group work discussions were carried out amongst students wherein their 
language choices were also checked. They were free to form or integrate 
other discussion groups. Topics like ‘language as a social or natural 
phenomenon in language acquisition’ were discussed. In the course of 
discussing the provided topics, the data on their language choices was 
collected and presented below in table7.  

Language choice  
students/20 

% 

English 7 35 

English/French (mixed code) 10 50 

French 3 15 

Those who did not speak at all 0 0 

Table 7- Group Work Discussion and Language Choice 

With regards to the entries in table7, during the group discussion, 7 out of 
20 participated using English as language choice, giving a score of 35%; 

10 (50%) mixed code while 3 (15%) out of 20 used French as language 
choice. We registered 0 (0%) for those who did not speak, implying that 
all spoke in either one of the codes indicated in table 7. We realized that 
Chadian EFL learners of this study easily formed language community 
groups or would jointly belong to groups where they could express 
themselves freely in the language which they feel more comfortable with. 
In spite of this, we made them to form groups or integrate other groups 
freely and this also enabled us to follow up their language choice in the 
course of the discussions. Though some spoke in French and some mixed 
code of English and French, we got 35% (below average) for those who 
used English as language choice in the group discussions; this gives 
reason to ponder on their competence and performance in English.  

 4.3.6 Students’ Performance during the Semester Exams 

The performance of the EFL learners during semester exams was also 
considered as a point to enable data on their level of competence and 
performance. Here, we considered the number of the target students who 
wrote the exams and the number of those who succeeded, that is, from 
50% and above. Table 8 below gives details of their results. 
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 Performance   Students /20 % 

Those who wrote the exams 20 100 

Successful candidates   14 70 

Unsuccessful  6 30 

Table 8- Students’ Performance during the Semester Exams 

As far as the students’ performance was concerned, drawing from table 8, 
the 20 students in this research wrote the exams and 14 were successful, 
giving a score of 70% against 6 who failed, giving 30%. Drawing from 
their result slip, it is an indication that knowledge has been acquired but 
the spoken production is not reflected as such. 

4.3.6 Students’ Coping Strategies 

The coping strategies of the EFL learners are examined here. Faced with 
the task of studying English as a foreign language and building their 
competence and performance skills by learners who have been used to 
studying mostly in French and other languages necessitate the search for 
their coping strategies. Details are brought below in the following table.  

Frequency of response Students/20 % 

1) I do not relent speaking in English (even if it is 
broken English) even when my mates mock or call 
me names. 

12 60 

2)  I seek to study more with non-Chadian mates 
to ease my integration and multiply my chances of 
speaking English. 

14 70 

3)  I go to English language centers for more 
studies. 

8 40 

4)  I try to be attentive in class, I buy prescribed 
books in English, do my assignments and research 
regularly. 

16 80 

5)  I use some media devices and apps for 
programs in English and translation.  

16 80 

 

6) I mix code (English and French) to better 
express myself 

12 60 

7) We (Chadian students) form community study 
groups where we can speak English freely with the 
help of fellow Chadians who master English better 

16 80 
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than we do. 

Average total  94/140  67 

Table 9 Students’ Coping strategies 

Considering the entries on coping strategies in table 9, the frequency of 
response goes as follows: 12 out of 20 students, thus 60% said that they 
did not relent their efforts of speaking English even when they were 
mocked or called names by their non-Chadian mates. The frequency of 
response of those who sought to study more with their Chadian mates 
was 14 (70%); those who went to language centers for more studies 
came up to 8 (40%) while those who said they made efforts to be 
attentive in class, bought books, did assignments and research registered 
16 (80%). In addition, those who used some media devices and apps for 
programs in English and translation gave 16 (80%) and those who mixed 
code to better express themselves or ease communication registered 12 
(60%). In the meantime, learners who formed community study groups 
where they could speak English freely with the help of their other EFL 
brothers who understood English better recorded 16 (80%). Summing up 
the frequencies of the various tokens here registered an average total of 
94 on 140 (67%), giving an average total of 67% of those who made use 
of such strategies.   

4.3.7 Synoptic Analysis to show their Competence and 
Performance 

After analysing the various tokens considered in examining the dual 
concepts of competence and performance of Chadian EFL learners in 
this research, a presentation of it is done here in table 10 to obtain a 
synoptic result.  
 
 

 Points analysed              (No. of 
students /20) 

 

Frequency 
of 
response 

Average   
/20 

% 

1 Students with pre knowledge of English at 
Enrolment 

12/40 6 30 

2 Students’ attitudes towards English language 87/120 15 75 

3 Cases of language transfer versus fluency 
in English 

29/100 6 30 

4 Phonological Production of Some Sounds 26/60 9 45 

5 Classroom participation: oral task: 5/20 5 25 
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responses only in English 

6 Classroom participation: written task: 
responses only in English 

11/20 11 55 

7 Group work discussion and English as 
language choice 

7/20 7 35 

8 Students’ performance during the Semester 

exams (successful cases) 
14/20 14 70 

9 Students’ Coping strategies 94/140 13 65 

                                                                                                    
Total average    86/180 = 9.5/20 

48 

Table 10 Synoptic Analysis to show their Competence and Performance 

The information in table ten shows a recap of the various tokens involved 
in checking the competence and performance of the EFL learners 
concerned. Summing all the averages of the frequencies give us 86 on 
180 (9.5/20) for the 9 points analysed above, producing a synoptic result 
of 48% for the competence and performance. This result generally is 
below average but it does not mean that at individual level there were no 
Chadian EFL learners who were competent. 

5. Conclusion 

This work embarked on investigating the competence and performance of 
English as a foreign language of Chadian learners in English and Bilingual 
Letters in the Department of ANLE, FLSS in the University of Douala. The 
study indicates that Chadian learners of EFL here, face learning challenges 
yet they make efforts and put in coping strategies in order to build up 
their competence and activate or reinforce their performance in English 
language. Coming from a country with a multilingual background to face 
another country with even a more complex multilingual background, 
Chadian students exhibit interlanguage trends (Selinker,1972), including 
fossilization or reinforcement of certain errors, especially those having 
their grip in the L1 and L2 differences. This is deep rooted in cases like the 
pronouns, gender agreement, adjectives, and some phonological aspects 
as handled in the analyses earlier on in this research. Moreover, this 
multilingual background which of course is an asset to language studies, 
can also be a linguistic liability especially owing to the fact that while it 
facilitates metalinguistic awareness and cognitive flexibility (Bialystok, 
2001), it also increases the risk of negative transfer (Jarvis & Pavlenko, 
2008). This goes to reiterate the transfers like phonological, lexical and 
syntactic, as presented above in the analyses, which may all lead to 
communication breakdown, may as well engender a language discomfort 
situation if recurrent. It may also slow down their reasons for studying EFL 
such as paving a pathway to good jobs and other developments in and out 
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of Chad, or affect social integration of the speakers in their present society 
negatively. Seeing the high sale of EFL in recent times and the interest of 
Chadian learners in the EFL, drives like scholarship funds could be 
boosted, and even more drives like holistic learning to boost the 
curriculum could be encouraged. Provision of resources in language 
laboratories, libraries, language centers, could also be encouraged and 
even an elementary proficiency test prescribed. Moreover, extracurricular 
and inter university activities among Chadian students and those of other 
English-speaking countries could also be enhanced all in a bid to boost 
their competence and performance in English language. In all, the findings 
of this research indicate how Chadian EFL learners’ competence and 
performance are impacted by affective factors and that building these dual 
concepts is not an impossibility, provided these learners stand by their 
conviction that they can overcome the challenges involved and push 
ahead.    
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